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Empowering students 



The success of negotiable contracting relies on giving students shared 



for grading, her main function Is to serve as a facilitator of discussion about the 
assessment process. In this way, students do not view the teacher as an all 
powerful judge of their work. Before the teacher discusses the expectations of 
up~coming assignments, she asks students what they think would constitute 
quality work for the particular task. Teacher and student meet at the 
’negotiating table’ to reach a mutually acceptable consensus. When students 
feel like valued paitlclpants In the assessment process, they become motivated 
to sbive towards those criterla-based standards. 

The contract process can be used in the classroom for many purposes. It 
is ideal for setting short-term goals for lessons that do not require formal 
assessment but for which teachers want to establish criteria for high quality 
work. For example, If students work together in groups on a research project 
negotiable contracting helps define expectations such as cooperative roles, 
research materials, and graphing and charting formats. 

As classroom teacher Roberta 
horn explains, ’Using a contact has 



ownership of their own learning. Although the teacher Is ultimately responsible 



enabled me to Inform the children of 
all research project requirements and 
to guide the students through eveiy 
step of their work. The contract 
makes clear to them what the 
expectations are and by what date 
each of those expectations are to be 
met/ 




Martha Polin uses the contract 
to create an assessment sheet. 




How to Create Rubrics 
Through negotiable Contracting 

by Audi Stix, Ed.D. 



i. Define the project 



2 . Brainstorm with your neighbor or cooperative group 
what a teacher would be looking for 



3 . Chart results as a whole group 



4. Prioritize the top four or five items 



5 . For each item, what does it mean? List 2 to 3 subtopics 



6. Create the labels or headings for the chart 




7 . Fill in the matrix or chart with information 



Part II: Activity I: 

1. In whole group, the students brainstorm the questions that they should answer. The 
following list is provided as a sample for the students to complete:: 

a. Name the explorer: 



b. What yeatis) did the exploration (s) take place? 



C. What was discovered? 



d. Who financed their voyage or expedition? 



e. What was the reason for the voyage or exploration? (motivation) 



f. Describe the route they took. 



g. What are the coordinates of the place discovered? 



h. Was the voyage or expedition successful? 



i. Describe the stoiy behind the voyage or expedition: 
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j. Other notable comments: 



The Diary Activity: 



1. After the students have finished conducting their research, the students should work 
on a rough draft for their creative writing piece. It would be fun if the students took 
the point of view as one of the explorers and wrote it up in a diary form, 
including sketches and pictures. Review the aspects of historical fiction, that it is 
based on fact however, they can use their discretion as how they depict people's 
reactions and their emotions to any given situation. Please see a sample diary sheet 
located at the end of the unit Hard covered blank books can be ordered ahead of 
schedule. A good reference for this is: Bear Back Books: Treetop Publishing. 414" 
884 _ 0501. On the other hand, students may wish to create them on their own, 
using hand made paper or other resources. Other students may wish to create a 
video tape, a cassette, or use a computer presentation package such as HyperStudio 
or Astound. 

2. Students and teachers should generate a list of standards that mark excellence. It is 
strongly recommended that this list be generated before the students embark on 
this task so that they know the level of expertise sought 

Some suggestions are: 

Does the writing capture the reader's interest? 

In what ways does the diaiy reveal emotion? 

How detailed is the writing? 

Does the student highlight the essential points in his or her account? 

Is the beginning and the ending of the piece strong? 

Do the middle paragraphs support the introduction? 

Does it flow properly and logically? 

What pictures does the student choose, draw, or photocopy? 

Any appropriate sketches or doodling? 

Any leaves, branches, fake fur, or other materials incorporated? 

Does the student decide to dress up and take some photographs depicting 

the time and place? 

How dramatic is the performance or writing? 

How original is the project? Is it so obviously personal? 

Does the writing reflect hundreds of years ago? 

Does the student incorporate some foreign language or regional sayings? 

How artistic is the piece? 

Is it long and laborious or does it show great variety? 

3. If the teacher chooses to use an alternative way of assessing students, an alternative 
rating sheet or form can be chosen, reviewed or created at tills point Please refer to 
the back section if you choose to implement this procedure. However, the criteria 
generated in #2 should be used to choose the top three or four criteria for 
assessment 

4. It is recommended that students have a full session to go through the writing 
process with one another. In other words, in a cooperative group of four students, 
one student can proof read for spelling errors, another for punctuation, another for 
depth of detail, and another for proper paragraphs. 
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On the due date, students are given time to enjoy one another's projects. 

1. It is important to discuss ahead of time the different things that would be interesting 
in discussing the diaries. Using the original list created before they wrote their diaries 
(Diaiy Activity #2), students begin to discuss and positively critique each other's 
finished products. Please refer to the back of this section for samples of peer 
assessment sheets. 

2. Be sure to model this procedure for the students. Imagine sitting with a friend in a 
living room. You are up in the mountains and you are both sipping a glass of ice 
tea. The discussion should flow naturally as if you were chatting about the latest 
movie that you both saw and discussing why you liked it so, what parts were so 
outstanding and what parts needed a bit more clarification. But the dialogue should 
be casual and relaxed. 

3. Have each pair of students exchange their diaries with another pair. It is suggested 
for each pair of students, who sit shoulder to shoulder, to read together. As one pair 
reads, the other pair reads as well. Then the students can discuss the two diaries as 
a group. They repeat the format with the other two diaries. The teacher and/or the 
students should utilize four or five of the most important criteria generated by the 
class for his or her own evaluation of e?.ch student’s work.. 

4. The following pages provide assessment sheets, a sample rating system, peer 
assessment sheet teacher assessment sheet and a whole class numerical rating 
form. Feel free to use whatever method is most suitable. It is recommended that the 
following sheets are used as guides for you to create your own with the students. If 
you decide to create your own, please select one of these forms together with the 
students ahead of time in order to help guide them. 



Here is a sample of an assessment that could be used: 



Diary of an 










Explorer 


fill Novice 


Apprentice 


ClllVeitetah I 


HI Master 




Does not 


Reader 


Reader is 


Reader is 




interest 


struggles to 


capb’vated with 


excited to read 


Captivates 
Reader:; | 


reader. 

Unfocused, 

hot 


maintain 
interest Barely 
engaging. 


a strong focus, 
sUmulated and 
drawn in to 


the piece and 
does not want 
to put it down. 




stimulating 




material. 


Reader is highly 










moUvated. 




Pts. 1-2 


Pts. 3-4 


Pts. 5-6 


Pts. 7-8 




Little to no 


Some emotion 


Clear feeling of 


Gives great 


Reveals SI 


i emotion 




the intended 


detail and feels 


Emotion IS 


Pts. 1-3 


Pts. 4-6 


emotion. 
Pts. 7-9 


strong emotion. 
Pts. 10-12 




hardly any 


some facts 


covers body of 


comprehensive 


Detail 


facts, brief 


general 


information 


thorough and 


I I;' 




information 


with supporting 


gives many 


••-I Depth :iv|l 


PL 1-3 


Pts. 4-6 


detail 
Pts. 7-9 


specifics 
Pts. 10-12 




vague 


some points 


highlights 


wonderful 


Essential 


not focused 


are men Uoned, 


important 


highlights. 


Hiyh lights 




haphazard 


points 


showcase the 
‘crux" of the 
matter 




Pts. 1-2 


Pts 3-4 


Pts. 5-6 


Pts. 7-8 




little to no 


a few drawings 


adequate 


detailed pictures 


,|l Use of 


drawings or 


pictures, props 


amount of 


props and 


C\Erops||ll 


pictures 


used that 


drawings,props 


drawings used 


incorporated 


support wribng 


pictures that 


that extend and 








support writing 


support wribng 




Pts. 1-3 


Pts 4-6 


Pts 7-9 


Pts 10-12 
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Janine Bartho's class negotiated the following criteria and created their 
own headings and interpretations: 













j§ Poe(ity ; |§ 




r Apprenl3&||- 




JfJ^Naster 0 ' 


Captivates 


Does not 


Reader 


Reader is 


Reader is 


Reader 


Interest reader 


struggles to 


captivated 


excited to read 






maintain 


with a strong 


tiie piece and 




Unfocused, 


interest 


focus. 


does not want 




not 




stimulated 


to put it down 




stimulating 


Barely 


and drawn in 








engaging 


to material 


Reader is 




• 






highly 










motivated 




(l"2 ptsJ 


(3 _ 4 ptsJ 


(5-6 ptsJ 


(7-8 ptsJ 


Portrayal of 


Difficult to 


Some sense 


Clear use of 


Vivid, detailed 


I Imagery 


visualize 


of image or 


imagery to 


images 




Image 


image or idea 


portray ideas 






(1-3 ptsJ 


(4 _ 6 ptsJ 


(7"9 ptsJ 


(10-12 ptsJ 


Use of 


Imprecise or 


Expresses 


Appropriate 


Uses ricli and 


Language 


Inappropriate 


thoughts 


choice of 


imaginative 




choice of 


marginally 


language 


language 




words 










(l"2 ptsJ 


(3"4 ntsJ 


(5‘6 ptsJ 


(7 _ 8 ptsJ 


Reveals 


Little to no 


Some 


Clear feeling 


Gives great 


Emotion 


emotion 


emotion 


of the 


detail and feels 








intended 


strong emotion 








emotion 






(1"3 ptsJ 


(4 _ 6 ptsJ 


(7-9 ptsJ 


(10-12 ptsJ 




yecaa i 

C Si 



O 

e\? 



BEST COPY AVAILABLE 



ASSESSMENT SHEET 



^ *1 I J 



Name: Lcux ctx\ 

Evaluator: Mr^ 



Topic: ilrUrV> iH 

Date: 



A. Criteria: 

1 . Language is clear and easy to understand 

2. Offers logical sequential evidence to 
support every major point 

3. Manipulates diagrams appropriately 

4. Coordinates diagrams, pictures, and words 

5. Exhibits a level of understanding 



N 

1 

1 

1 

1 

1 



A 

2 

2 

2 

2 

2 



P 

© 

3 



D 

4 



3 

3 

3 



© 



© 



| B. Application: 

1. p^ybltrA 

2. £b£QLi 

3. hOIMJliL* 

4. — \?nj 3 . 



Words Pictures Numbers 

V 



I 

I 

I 

I 



£ C. Comments: 

h j2jjAL?2 

0 



5. 

6 . 

7. 



- 3 -IS: 



1© 





j/ 






_j/ 




jS 


\/ 











aJ 




C/tuld & 






£alL&u2 tM-wL Pjjl£Lul±2 



C ArfYX on^llOLLd^ 3%42k ~h^M . , 



0 



pi /h *r> r e. m fftauC ulAih^-, — 6 utJJL 



hs)T U j^XZ ""flu 



0 






PCI 



Pi D. Overall Rating: 

Novice Apprentice 

M i 



EIERLC 
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Distinguished 
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I 

I 

I 

I 

I 

V 
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f 
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n 

0 



A/s. Bartko 



Wagner 



TEACHER ASSESSMENT SHEET 

Name:. i A ssignment: Due Pete: 12 ) [ J? I 9i 



Criteria 

1. 1 LtQA^s ua> , iH-.oua'h V("^l ■ . ^ 


Ratine 1 

0 1 2 3 40 1 


i CIaaA 


t J ■ 1 0 /J 

CW«) ^<2a h<wc\-(-u\ /' wfevrpv- cta'H 0 ^ (5r / /v <Xc6Lx/slcu,. 


— f -j — r — — 7 J 


2 .Jzo&o-y j/y Ox.-i£^uX?^. jo\o^v^tA 4 tD 


0 12 3 (g) 5 1 


S'fv-oct-u^ ix)K <x. | -/-l» o ft <\ 


cloa^. , Ov-oa^Tc-edi , Ion ,V ouj /caused • 




3 ? Stuien-V describes SpeC;-ffc example-, 


0 1 2 3 40 j 


Trnm -vVife l-Vofie*, -tn 4iipn<r>r-t -VnC ita^s. 






4. S+uApyY wri -te<; "form/) llu/ -t fllQiurel^y u.6/nj 

ATAnSiY.on^ appr^prSA-ve Vocabulary Ani V-Yi^ 


0 1 2 3 4(J 1 


A( ;p,C,+;vev 


J 


5.JjWrUt;on i$ ne^t -free- o4 . _&ctcfi 

Iiric\a\'tr»y Spe-lliny Q^rAmmP.r. __an^ Ad-Wtence 


0 12 3 4 / 5 ) 1 


S \faM^ . etc. 





,/VTT 



U).„. 

-TMte ~pJr qrgo^ervt tAorp 



100*0 CoW PM-iACilWM 






C.W' ? 



IbKLC Overall Grade: % 
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ASSESSMENT SHEET 

Assignment: ^X.oM'pA E«s--^vj Due Date:_ 



' Criteria 

1. ?r\<j\eA rW-'Piy^-s ~YW Acckc ffo\\v| 


Ral 


tins 


student 


teacher 


irOCH pVs\Rl>\ ( \r\^\cVs\^( s\ , OOv<=A\ AO . 


1 2 3 4 if) 


ol 2 3(3?5 


mAgr^gAfrWtv^ c^? 1W. 




2^ — F-s-spv^ \~s rtscfAlN\\\j oW^p<v\ -Vo AoWcxjO 


student 


teacher 


It'Af , ^CocAote AoT <\ AWtonA e^rwj , VW \<> \<^ 


01 2 3 40 


01 2 3 4© 


rV><\r. \ oqv cA c\oA Aoros^^ r>n TW„ 4rac . 




3. vSAvAeoV Ao<bcYiVv<> ^ofrvGr , 


student 


teacher 


£ypiW(^V-^ AW<y\ AW WoVcs -Vcn ‘SoonncY An A 


01 2 3 40 


01 2 3 4© 


fAftnV^ ^-AoAfrAls \AeerK GyoA rntrs\orr?v . 




4. fSVxVoV mr\\e<> , ■‘Ssr^Vf rvrv\ 


student 


teacher - 


rAA\\Yp\\| tvriAi uvr.TS, ^-vctmA A AoGino.n. 


oi 2 3rfy 


01 2 3 4© 


* O si 

A^DErO^ftv . ArACrsWonfe , oW\\Wrarc vle.o t\V>nWi/ 


afsA PA^cicWie.-^ . O U 


5. SVWrA" (Verne Vrri JVcW cAr 


student 


teacher 


SJ 

AY^ VrnVs fttiA ^-Vvivas^ AVipA <s|v~>r, Wfs cv«*\ 


01 2 


01 2 3 4© 


rnerAl i\\V| cWs UlAW V ) O c\erm\ p, o A \ Ac . 


1 . o 



Student comments and reflections: 



AVW iWA ~Wvk t .wtS 



-£= — yA -Vor , Wqon^. A ftWnif’A me Vv <? mj 

ArvY-v ftWiA 'MnL . 

Teacher comments and reflections: WfA\ qro\Je d, wc\A orOgc^ c^ 

__^ocd ~^DO. Since. \joo Vfld hn\^ SfT rouN\Ack ,^oor°o)t xi 

WV\ ysroarn^tN , ts» Qs Wl MMnp-d as. -iVe -firsk Ijg eW V 
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Assessment Sheet 



Name: Topic: 

Evaluator: Date: 

A. Criteria: 



1 . 


© 


© 


© 


©☆ 


2 . 


© 


© 


© 


©☆ 


3 . 


. © 


© 


© 


©☆ 
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